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Auburn University and Auburn City Schools:
Professional Development System Partnership

ACTIVITIES: 4 description of the partnership’s participants and activities in meeting the goals and values of the
Holmes Partnership.

Auburn City Schools officially established a partnership with Auburn University in 1990
as charter members of the Holmes Group. Auburn City Schools (ACS), established in 1961, has
enrollment of 6,300 students across one kindergarten center, 6 elementary schools, 1 middle
school, 1 junior high school, and 1 high school, and is a recognized leader in education in the
State of Alabama. System-wide, 25% of students are eligible for free or reduced priced meals.
The ethnicity of the school population is 63% Caucasian, 28% African-American, 6% Asian,

2% Hispanic, and less than 1% American Indian. Financial support for ACS comes from the
State of Alabama Education Foundation (49%) and from the City of Auburn, Alabama (51%).
The schools indicate a strong record of high academic achievement; however, achievement gaps
remain among subgroups especially lower socioeconomic and ethnic groups who represent
approximately 30% of the student population. Seven of the 10 schools qualify for funding under
Title I; three are school-wide Title I schools, and four schools are targeted assistance schools.

Auburn University (AU), established in 1856, is a land-grant university of about 25,000
students. The College of Education, established in 1915, is an NCATE-accredited teacher
preparation institution that offers degrees in both teaching and non-teaching
fields. Approximately 1,700 undergraduate students are enrolled in the College of Education, and
approximately 300 students graduate as certified teachers each year. Approximately 150 of these
graduates complete their professional internships in the Auburn City Schools. The College of
Education faculty members are dedicated to ensuring that graduates enter their chosen profession

as competent, committed, and reflective professionals.


http://www.ncate.org/
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The Auburn City Schools and Auburn University College of Education Professional
Development System (PDS) partnership began in 1988 as one of the charter members of the
Holmes Group. From its inception, this partnership has focused on improvement of student and
candidate learning within and across the entire school system, not a single school. Committed to
high-quality teacher preparation for candidates and teachers, the PDS initiatives include, but
are not limited to, high level of College of Education faculty presence and support in the schools,
modeling and co-teaching in the schools, providing systemic professional development
programs, and reinforcement of collective accountability by taking ownership for preparing both
candidates and teachers to become stronger educators. Using an inventory of candidate
proficiencies (ICP) based on the NCATE standards, candidates practice reflective performance
while working with supervising teachers. Each candidate produces a professional work sample
(PWS) that is based on the development and implementation of a lesson where student learning
is assessed. Candidates along with their mentor teachers reflect on the outcomes of student

learning for the continuous improvement of instruction.

The PDS provides several opportunities for the ACS and AU faculties to engage in
simultaneous renewal. For example, ACS and AU faculty members developed individual
school improvement plans to guide instruction for improved academic achievement, particularly
among low academic achieving students. The following are some of the systemic PDS projects

that foster ongoing simultaneous renewal:

e Leadership and Assistance for Science Education Reform (LASER) initiative began in
2004 provides the PDS an opportunity to develop an effective, inquiry-based K-8 science
education program. Student achievement data in fifth grade science has been increasing for

the past five years.
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e Persistent Issues in History (PIH) is a curriculum reform project begun in 2001 to engage
students in grades 4-12 in problem-based, historical inquiry. The project has established a
local professional knowledge community. Sustained dialogue and reflection have produced
substantial changes in teacher beliefs and practice.

e Positive Behavior Support focuses on the improvement of student behavior in the middle
grades. Since implementation, there has been a reduction of office referrals and disciplinary
action for students from low socio-economic and minority groups, reducing exclusionary
practices for increased academic achievement.

¢ Reading Recovery (RR) utilizes candidates in early field placements, including summer
terms, to work with targeted elementary students in need of reading improvement. Every
semester 150 candidates work with RR in PDS schools.

e TEAM-Math (Transforming East Alabama Mathematics) represents a unique effort to
systematically reform mathematics education using the best available research on
mathematics teaching, learning, and program improvement. Teacher leader training and
ongoing support is provided.

The PDS is involved in work on equity, diversity, and cultural competence through
Project REACH (Reclaiming Educator’s and Children’s Hope) to prepare teachers and
candidates to effectively work with culturally diverse students. Project REACH used a common
text such as From Rage to Hope: Reclaiming Black and Hispanic Students by Dr. Crystal
Kuykendall, to provide a foundation for critical discourse and self-reflection to promote deeper
understanding of the needs of students of color. As a collaborative project, teachers and
candidates learned strategies to improve instruction to reach these students through culturally

responsive pedagogy. Results of the Project show increased awareness among teachers and
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candidates of the needs of minority students and teaching practices that reach out to all of their
students.

The partnership is engaged in scholarly inquiry and programs of research throughout
its systemic initiatives. One example is the Leadership Capacity Building Program (LCBP).
Purposes of the LCBP include developing leadership capacity of current and potential
educational leaders in the school system and providing these educators with an inside view of the
dynamic nature of schools. Each cohort participates in a 2-year program of inquiry where they
identify and implement a common action project to enhance the school system. Educational
problems are solved using methods of scholarly inquiry, research, and best practice strategies.

Two current administrators in the PDS are graduates of this program.

School and university-based faculty development has been supported through
previously mentioned projects and initiatives. The PDS also supports the Homes Scholars
Program through Auburn University which has as its purpose to nurture, mentor, and develop
talented men and women who are underrepresented in leadership positions in professional
development schools and institutions of higher education. The Holmes Scholars Program
provides opportunities for doctoral students to fully participate in the PDS and its projects and
initiatives, and to mentor undergraduate students through the Minority Peer Mentoring Program
at Auburn University. An annual ceremony is held to honor the Holmes Scholars and to

highlight their research, scholarly activities, and outreach.

Policy initiation can be evidenced through the work on the PDS Council comprised of
ACS teachers and administrators; AU faculty, administrators, and candidates; and Auburn City
business and civic representatives. The PDS Council meets monthly and uses its Ning and

website to collaborate and share information. The Council charts direction for the PDS and
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communicates vertically within ACS and AU through its representative members. For a few
years now, the Council has been directed in its efforts by the PDS’s strategic plan based on
NCATE PDS Standards and the ACS school improvement plans. Through this work, the PDS
Council has helped the PDS develop goals and action plans to advocate policies that improve

teaching and learning for ACS students and AU candidates.

DEVELOPMENT: How the partnership has developed and changed over time in the governance and structure of the
partnership.

Ours is a longstanding partnership. In May of 1988, President James E. Martin of
Auburn University appointed the Auburn University Holmes Group Committee, which included
stakeholders from across Auburn University’s colleges, Auburn City Schools, and a
representative of the Alabama State Department of Education. In October 1990, this committee
evolved to become the first Auburn City Schools/Auburn University Professional Development
System Committee (PDS).

The current committee of 25 members, now called the PDS Council, is composed of
representative faculty and administrators from ACS and AU’s College of Education, along with
community leaders and AU candidates. The Council is co-chaired by a fourth grade teacher and a
university professor and governed by its strategic plan. The current plan (2009-2011) addresses
four major goals under which are multiple action items: (1) Improving communication, (2)
supporting and increasing collaborative efforts, (3) developing procedures for data collection and
reporting for continuous improvement, and (4) fostering a PDS network encompassing all
stakeholders.

Overall, the PDS dedicates itself to promoting educational achievement through

implementing programs and support in response to identified needs. These programs are then
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evaluated through research for their effectiveness. The PDS website documents and

communicates the work and accomplishments of the PDS: www.auburnschools.org/PDS .

How the partnership has developed and changed over time in the use of data and other
evidence in shaping decisions.

The partnership’s collaborative focus changed with the implementation of No Child Left
Behind (NCLB) and new NCATE Standards with their emphasis on student (particularly lower
performing students) and candidate achievement and continuous program improvement. The
partnership now relies more upon its assessment directors who help systematically collect and
analyze student and candidate achievement data for decision-making. For example, low scores
on the Social Studies subtest of the Alabama High School Graduation Exam led to a
conversation between AU professors and ACS teachers, resulting in the implementation of
inquiry-based methods to improve student achievement.

How the partnership has developed and changed over time in the roles and reward system for
participating university faculty.

Unique structures are developing. In 2007 a university professor and system teacher
were appointed PDS liaisons who co-chair the work of the Council and have been given stipends,
release time, and a budget for the support of PDS work. The PDS also supports professor-teacher
exchanges. A science education professor recently spent a semester teaching science in the local
junior high school while his counterpart taught his methods classes. Many university faculty
meet their classes in ACS schools to support candidate and teacher development. Faculty with
school-based courses are awarded teaching credit through practicum hours. AU has established
outreach scholarship for promotion and tenure, and school residency requirements, which
encourage faculty to work in the PDS to increase student achievement and address identified

needs.


http://www.auburnschools.org/PDS
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How the partnership has developed and changed over time in the roles and reward system for
K-12 teachers.

Teacher leaders make significant contributions to the partnership, such as serving as the
PDS Council co-chair and maintaining the PDS web site on the school system server. A 'teacher-
in-residence’ is a teacher on loan to the university who provides clinical and mentor support for
elementary teachers who have candidates in the field. Teams of teachers at each elementary
school under the direction of a teacher-mentor supervise clusters of interns. These teachers
receive a stipend of $225 for their efforts. Teachers with advanced degrees are consistently
employed as adjunct professors to teach candidates, particularly in reading and language arts.
ACS teachers are supported financially to jointly present their collaborative research at the
National Professional Development Schools and Holmes conferences.

NCATE Standard I: Learning Community How does your partnership support the integrated learning and
development of P-12 students, candidates, faculty, and other partners through inquiry-based practice?

In every partnership school, faculty and candidates assist teachers and student learning
across all disciplines. Teachers are supported through discipline-specific professional
development and with candidates who work alongside them in carrying out reform-based
practices. Candidates and graduate students demonstrate best practice standards through their
professional work samples and collaborative action research. Collaborative inquiry-based
practices are put in action through the implementation of: (a) hands-on math and science for all
students through TEAM-Math and LASER, (b) the Persistent Issues in History Project which
focuses on inquiry into civil rights, (c) the Leadership Capacity Building Program to groom
future reflective principals, (d) the Autism Center for research and practice housed at a local
school, (e) the Sunbelt Writing Project for inquiry into the writing process for teacher

development, and (f) the summer Reading Recovery Program to help struggling readers.
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NCATE Standard I1: Accountability and Quality Assurance How does your partnership define clear
criteria at the institutional and individual levels for participation? How does your partnership adhere to public and
professional accountability?

Auburn City Schools hosts a PDS Council made up of faculty, teachers, administrators,
community partners, and candidates. The Council is charged with carrying out the mission and
beliefs of the PDS. The Council oversees the implementation of a jointly developed Strategic
Plan for meeting the goals and objectives of the PDS that stem from the NCATE PDS Standards.
The individual School Improvement Plans outline the goals for improving student achievement
at each partnership school in the system meeting federal and state law. Local, state, and
national assessments are used to revise curriculum and teaching for continuous improvement.
Candidates are evaluated using observable objectives for practice and dispositions based on the
University’s NCATE Conceptual Framework (Competent, Committed, and Reflective) and state
law (Educate Alabama). Teachers as adjunct partners share in the evaluation of candidate

practice and supervision of student teachers.

NCATE Standard I11: Collaboration How have your partners worked interdependently to implement the goals
and objectives of the partnership?

Partnership schools and their teachers participate in ongoing systemic professional
development across subject disciplines (See Learning Community). This professional
development includes PDS partners from other colleges including science and math, and liberal
arts. School improvement plans are integrated with this professional development. Specific needs
of the partnership schools such as teacher development in culturally relevant pedagogical
practices (e.g., Project REACH) are co-planned between partners. Partnership teachers work
closely with university faculty and candidates as adjunct faculty, internship supervisors,
university search committee members, PDS Council members, and school-based PDS leaders.

Candidates and graduate students work with teachers in implementing school improvement
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plans, reform, and reflecting on practice. PDS teachers also co-research and co-present at
professional conferences (e.g., PDS, Holmes) as many obtain their advanced degrees through
cohorted graduate programs designed for their needs. The accomplishments of collaboration are
celebrated bi-annually through a poster session at the PDS Celebration Event and Social held

at a local PDS school.

NCATE Standard 1V: Diversity and Equity How have your partners and candidates developed and
demonstrated knowledge, skills, and dispositions resulting in learning for all P-12 students?

Systemic initiatives in the PDS across P-12 are in place to increase the achievement of all
students, particularly students from diverse backgrounds who make up approximately 30% of the
student body across all schools. Counseling, positive behavior support, and special needs
programs administered through the PDS serve the needs of special student populations. Students
who are not achieving at acceptable levels are targeted for further intervention through reading
and math programs at the elementary level. Data from the past five years show improving
achievement in reading and science at all elementary schools and math at one targeted
intervention school. Struggling students also attend summer and after-school programming
designed to increase their achievement. The university partnership supports these programs
through Service Learning and tutoring by candidates early in their program through foundations
courses. In addition, Project REACH was co-planned to address the development of teachers
and their candidates to reach all of their students, particularly their students of color. A system-
wide book study and intervention was implemented with promising results to date. The PDS
partnership continues to support the recruitment of diverse candidates, faculty, teachers, and
administrators to participate in the PDS work. University mini-grants are awarded to faculty who

engage in outreach work within the PDS, particularly in meeting the needs of diverse students.
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High quality, diverse candidates are recruited from the surrounding region to attend the

university program and participate in the work of the PDS.

NCATE Standard V: Structures, Resources, and Roles How has your partnership used its authority and
resources to articulate its mission and establish governing structures that support the learning and development of P-12
students, candidates, faculty, and other professionals? How have new roles been created and existing roles modified?

The partnership work is governed by the PDS Council whose strategic planning is
defined by the NCATE PDS Standards and mission articulated by the PDS. It meets once a
month during the academic year. Two paid PDS liaisons, one teacher and one university faculty,
perform an administrative role in guiding the council’s work. The Strategic Plan sets goals and
objectives for a two-year period. The plan is continuously revised as objectives are met. School
system and university resources are utilized to support PDS objectives, including a university-
based PDS account. Faculty participation in the PDS is rewarded in promotion and tenure
through their time, outreach, and research conducted in the PDS. Additional roles in service to
the PDS exist for teachers that allow them to blur the lines between teacher and university
faculty (See Collaboration). Effective communication links are in place through the PDS

website (www.auburnschools.org/pds ) which is housed on the school system’s server. These

links include important and recent data on candidate and student achievement to help guide the

work of the PDS at each school.


http://www.auburnschools.org/pds
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Impact on Student Learning

Student Achievement is the focus of the Auburn City Schools/Auburn University
Professional Development System. In today’s world of accountability, it has become
increasingly important to ensure that all schools within a district reach academic success with all
students. The ACS/AU PDS is unique because initiatives are transparent across all schools
within the district. Data analysis indicates that our partnership is building a stronger student
academically, socially, and emotionally. Programs within the partnership support the whole child
and are based on prioritized needs of the school district, individual schools (recognizing that

autonomy is crucial to individual school success), and the AU College of Education.

The chart below shows the impact of the partnership on student achievement in grade five
over a period of five years in each subject area assessed on the Stanford Achievement Test—10"
Edition and the Alabama Reading and Mathematics Test. Professional Development
opportunities provided within the partnership including TEAM Math, LASER (science), support
through the Alabama Reading Initiative, Summer Reading Camps, Special Education training
support, Leadership Capacity Building Program as well as other research-based support have
sharpened the skills of ACS teachers and administrators to deliver exemplary and targeted
instruction to all students. The chart reflects the increases in achievement over time with

increases ranging from six to eleven percentile points.
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2005 2006 | 2007 | 2008 | 2009
Nat'l Nat'l Nat'l Nat'l Nat'l
PRS PRS PRS PRS PRS
Grade5  Total Reading 70-6 72-6 76-6 74-6 76-6
Total Math 73-6 80-7 81-7 78-7 83-7
Language 69-6 74-6 71-6 75-6 79-7
Science 66-6 70-6 71-6 73-6 T77-7
Partial Battery 70-6 75-6 76-6 75-6 78-7
ARMT Reading Level | 1% 1% 0% 0% 0%
Level Il 11% 6% 7% 7% 5%
Level llI 26% 27% 21% 22% 22%
Level IV 62% 66% 72% 70% 72%
Combined Levels Il & IV 88% 93% 93% 92% 94%
ARMT Math Level | 0% 1% 1% 0% 0%
Level Il 14% 8% 7% 11% 5%
Level IlI 26% 24% 26% 25% 23%
Level IV 59% 67% 66% 64% 71%
Combined Levels Il & IV 85% 91% 92% 89% 94%

The charts below depict the increases in academic achievement in reading, math, and

language over a period of seven years in third and fifth grades on a national assessment (Stanford

Achievement Test—10™ Edition) in Auburn City Schools. The ten plus percentile point growth

in each subject area reflects the strengthening of instructional delivery at a particular grade level

over time. Data also can be connected to a solid foundation for learning established in grades K-

2. The large number of lab placements, interns, and service learning students working

collaboratively with Auburn City Schools has contributed to our success by providing increased

individualized service to students. During the 08-09 school year, Auburn University placed over

150 interns and 900 lab placements in Auburn City Schools’ classrooms.
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SAT10 Seven-Year Comparison? Grade 3

System

SAT10 Seven-Year Comparison? Grade 5 System

100+
90+
80+
70+
60 -
50
40
30+
201
10+

&

Q@

&

&

H 2003
O 2004
@ 2005
I 2006
O 2007
H 2008
H 2009

13

PO A 4
,\é? &@@ < é"” V‘g \f

Natinnal Individual Percentile

100 ;

90

80

701

60 -
90
401
30 -
20

101

m 2003
02004
@ 2005
m 2006
02007
m 2008

m 2009

National Individual Percentile

The charts below are representative of Auburn City Schools’ elementary schools. The data

includes examples of two schools’ data to show the narrowed achievement gap at the end of the

2008-2009 school year. Gaps were completely closed in many instances between subgroups of
students. Although the USDOE allows partial credit for partially proficient students to be

included in data calculcations, it is the goal of ACS to only have proficient students. The first

chart below reflects 100% of Black students, Limited English Proficient students, Asian students,
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and Hispanic students in third grade reaching 100% proficiency in reading and 100% of Asian,
Black, Hispanic, LEP and Poverty students reaching 100% proficiency in math. The second chart
reflects comparable gains in another elementary school within ACS. In fourth grade, students
scored 100% proficient in reading and math in all subgroups except All Students which scored
99% (math), White students which scored 99% (math), and Poverty students which scored 97%
proficient (math). This data is directly linked to the comprehensive focus of prioritized needs

targeted for growth through the Professional Development System.

0% Achievement Gap Between Subroups
(Outlined in Red)
Readin:

Grade SDE 09 Req'd All Students Special Education® Asian/Pacific | Black ‘ Hispanic* | White

Limited English Free/Reduced
Pro ien

AMO % Islander” Lunch
3 81% 99 100 ivel 100 BEielel 100 [RcERN 97 94
4 77% 98 60 AN 89 el 100 puiviel 100 87
5 81% 96 82 Al 83 Rl 0 29 Kl 79

4 72% 95 NN 88 N 100 gl SR 100 gl 99 RN 100 pulel 87 BNE
5 71% 98 EEEE 92 EEEEE 100 ) 89 JNidel 100 el 97 Nldel 100 EReElN 86

Grade SDE 09 Req'd All Students Special Education™ Asian/Pacific Black Hispanic* White Limited English Free/Reduced
AMO % Islander* Proficient Lunch
3 81% 94 50 il 91 82 n/a_[ek] 100 83
4 7% 100 100 100 puiel 100 jlssl 100 100 100
5 81% 95 33 100 [ 85 100 [ges] n/a 88

3 74% 94 NN 67 Bl 100 DR 79 NSl n/a IEW 99 EERE 100 il 81 N
4 72% clell 99 uielel 100 BN(ell 100 [ENivel 100 ERielel 100 [RcBN 95 RNldel 100 [NerAN 94
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9
g
Math
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SDE Annual Measurable Objective (AMO) for 2009 AYP by Sub-group

. School’s 2009 Proficiency Rate Percent
{includes Students scoring in Levels 1l & 1V, and partial credit for Level Il students)

School’s 2009 Proficiency Rate Percent
{includes Students in Levels Il & IV only)

* _less than 40 students in Sub-group, therefore did not count toward School AYP {only district AYP)
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Readin
Grade | SDEO9Reqd | District Proficiency Rate (with
AMO % Partial Credit for Level I|
3 81%
4 7%
5 81%
6 81%
7 74%
8 59%
1 86%
Math
3 74%
4 2%
5 1%
6 56%
7 57%
8 63%
11 7%

The chart below reflects Auburn City Schools’ performance on the Alabama Science
Assessment (ASA). The ASA debuted in SY2008 to measure achievement of science as required
for reporting to the USDE for No Child Left Behind. Auburn City Schools’ data remains among
the highest in the state of Alabama in science achievement. The ASA required that students
demonstrate knowledge at the application level. The longevity of the PDS partnership in
promoting and strengthening hands-on science through LASER created strong and effective

science programs throughout K-12 classrooms. As a result of the ongoing collaborative, ACS
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students excel at both the state and national levels in science achievement with remarkable gains
evident at all levels and even greater gains in the schools that have participated in the LASER
initiative at its inception. (Levels 11l and IV represent percent of proficient students, Level Il

represents partially proficient students, and Level | reflects not proficient students.)

Percentage of Students Attaining Proficiency (% III and IV)

2009 Alabama Science Assessment Data
(Grades 5 & 7)

2¢ Increase
% 1

Proficiency
1 1 ] v &IV 2008-2009
ACS 0% 12% 40% 48% 88% 4%
CWE 0% 11% 35% 54% 89% -7%
DRE 0% 7% 32% 61% 93% 8%
YES 0% 16% 57% 26% 83% 4%
OES 0% 12% 45% 42% 87% 0%
RES 0% 12% 37% 52% 89% --
WMR 0% 14% 33% 53% 86% 10%
DMS 1% 13% 38% 48% 86% 5%

The chart below provides an example of the impact of the implementation of Positive
Behavior Support (PBS) at the junior high school over a period of time. These results were
achieved as a result of training and partnership support from Auburn University’s College of
Education. Teachers were trained and received ongoing collegial support on research-based
strategies to implement a model that would decrease instances of negative behavior and increase
the amount of instructional time on task. The chart reflects the decreases over a three-year

period.
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Impact of Positive
Behavior Support

. (PBS)
Tardies N/A 106 101
Disrespect/ 497 229 163
Defiance

Data Provided by Dr. Todd Freeman-May 2008

Impact on Teacher Quality Impact on ACS Teachers

The impact of the PDS on teacher quality is evident through the multiple targeted
professional development initiatives described in this application. Teachers in every academic
discipline (science, math, social studies, language arts, reading) and at every grade level
(elementary, middle/junior high, high) have participated in some form of systemic professional
development provided by the PDS. The ultimate goal of professional development beyond the
improvement of teaching is the improvement in student learning. Much of the data on student
achievement has been very promising in this regard. To date, school improvement plans are
being utilized to provide more targeted (skill-specific) support in the critical academic areas of

reading, writing, and mathematics.

Through Project REACH all of the PDS teachers, and their elementary candidates,
participated in reading and reflection on culturally responsive teaching through a collaborative

book study followed by a session with the author. Survey data showed an increase in awareness
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of the need to think, interact, and teach differently with students of color in order to better help
them succeed academically. Teacher and candidates began implementing new practices that
would better assist all of their students. As a result of this project, teachers and some of the
schools continue to set goals for their students to collectively create a culture of success for

them.

Through the math (TEAM-Math) initiative, teachers participated in inquiry-based
instruction in mathematics. Five PDS teacher leaders worked closely with TEAM-Math faculty,
eventually serving as workshop facilitators. Teachers at each PDS school participated in two
summers of two-week institutes and quarterly meetings held on Saturdays during the school year.
A retiring elementary teacher went to work for TEAM-Math as an Elementary Math Specialist,
providing on-site professional development for teachers.

Through the science (LASER) initiative, a team of five teachers, two administrators, and
a university faculty member attended a series of one-week reform-based science development
sessions held by the National Science Resources Center — Smithsonian Institution. These
teachers and others became teacher leaders of science at each elementary and the middle school
who subsequently helped develop and support the teachers at each school in using the prescribed
hands-on, inquiry-based science kits. One teacher leader has left his school to help lead this
initiative in the region for the state. Through these two initiatives inquiry-based math and science
have become the predominant culture at each school (K-8) in the PDS. Most teachers now
readily teach following a Learning Cycle where students explore their thinking through the use
of manipulatives and experimental activities before practice and terminology.

Teachers in social studies (PIH) have also benefited from the professional development

and ongoing support provided them as teachers in the PDS through the week-long summer
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seminars held since 2001. Most of the teachers in grades 6-12 and upper elementary grades have
participated in at least one summer seminar. PIH teacher leaders work with their colleagues and
university faculty to develop and test web-based PIH lessons and activities in their classrooms.
Six teachers in particular have participated in the production of video cases for use by PDS
teachers and others across the state and nation. All of the social studies at the junior high school

have also participated in ongoing lesson study to perfect the teaching of these lessons.

Impact on Candidates

Candidates are evaluated throughout their school-based experiences in the PDS.
Candidates working closely with mentor teachers move through a progression of experiences
leading to internship, including early observation and assistance, tutoring and small group
teaching, co-teaching, and independent teaching. Workshops are provided for teachers to help
enhance their co-teaching and mentoring skills and to support them as teacher leaders in their
schools. This support in turn helps candidates in their progression in learning to teach.
Continuous improvement is the goal of candidate learning as they progress through their PDS
field experiences utilizing reflective dialogue with their mentor teachers, peers, and university
instructors — sometimes a PDS teacher. The discipline-specific professional development
provided to PDS teachers allows them to model for candidates and co-teach using effective best

practices.

During internship, candidates meet for weekly seminar sessions with select PDS teachers
and university faculty at designated schools. Teachers provide candidates with timely supportive
information and development appropriate for interns — particularly in the areas of integrated

lesson planning, classroom management, and inclusion students. Throughout the internship
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teachers both support and formatively evaluate candidates through use of a four-point rubric for
their professional and teaching performance. This rubric is based on the College of Education’s
Inventory of Candidate Proficiencies (ICP) and state observation instrument. In addition,
candidates work closely with their mentor teacher in completing their Professional Work Sample
that demonstrates how they plan and implement their lessons and utilize student assessment data
to make reflective-based decisions for improving their instruction. During the 2008-2009 school
year, 126 candidates completed their internship in the PDS. Of these candidates, only four failed
to make the improvement needed to pass internship. Interns consistently rate their experience in
the PDS and with their mentor teachers highly. Average scores of satisfaction on a seven-point
scale for 2009 on the Educational Benchmarking Instrument (EBI) for their internship

placements ranged between 6.14-6.45:

e Student teaching — satisfaction with quality of learning experience — 6.14
¢ Student teaching — satisfaction with quality of cooperating teacher — 6.38
e Student teaching — satisfaction with support from teachers in school — 6.45

Graduating candidates often seek employment as teachers in the PDS schools. This past year 40

of the 58 newly hired teachers in the PDS were Auburn University graduates.



